





CADET NURSE CORPS

form of the school she was attending.

Competition was not the ouly ob-
stacle to meeting enrollment goals.
Chicf bottlenecks were housing, short-
age of instructional personnel, and in-
sufficient clinical facilities. Some §$17
million was spent as the federal share
of 239 nursing school construction
projects under the Nationa! Defense
Housing Act. This was the first pro-
gram of federal aid to nursing school
construction. In toduay’s economy this
would be the equivalent of over 8§51
million.

Teacher shortages were corrected in
part by relieving faculty of nonteach-
ing tasks, using non-nurse instructors,
sharing faculty between schools, and
sending promising new graduates
away for advanced study. The clinical
facility problem was attacked through
affiliations and through cxperiences in
such institutions as nursery schools.
Psychiatric nursing affiliations were
not usually offered in schools at that
time, and their introduction not only
upgraded many programs, but also
frequently released space in the home
school for increased student admis-
stons.

Funds for postgraduate courses
were also available under the Bolton
Act. By the time the program ended in
the 1946 fiscal year, $3,465,000 in fed-
eral funds had been spent for concen-
trated postgraduate studies in 57 uni-
versities and colleges for more than
10,000 graduate nurse students. In ad-
dition, on-the-job courses were pro-
vided by 70 institutions to help some
6,500 nurses improve their teaching
and clinical skills.

The impact of the expenditure of
$184 million (equal to 552 million
1975 dollars) in direct federal aid from
FY 1942 to FY 1948 brought achieve-
ments that more than justified the ex-
pense. Eighty-seven percent of the
schools of nursing agross the country
took part in the corps. Of the total ad-
missions to schools from the summer
of 1943 to August 1945, the Cadet
Nurse Corps accounted for 83 percent.
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Student enrollment soared [from
85,000 in 1940 to 129,000 in 1946 be-
fore slipping back to 89,000 in 1949 as
federal aid was phased out. It would
be 1964 before enrollment in basic
professional programs would approxi-
mate the 129,000 of 1946 and 1970 be-
fore admissions would equal the
67,000 of 1944, Similarly it would be
1968 before the number of students
graduated annually reached the 41,000
of 1947.

Despite the fears among some nurse
educators that the acceleration re-
quirement and the heavy enrollments
would yield an inferior type of student
nurse, the effect was just the opposite.
The war crisis required nurse educa-
tors to re-examine instruction to
shorten programs, adjust the curricu-
lums and course content, and evaluate
the aims of nursing education and the
kinds of institutions through which it
should be offered. The result was an
improvement in curriculums with ob-
salete and repetitive content elimi-
nated. .

Most of the federal money went to
students in the form of stipends, but
the limited amount that did go to sup-
port educational activities constituted
a bonanza for the almost penniless di-
rectors of nursing education and
helped build the status of nursing edu-
cation in many hospitals. The Cadet
Corps requirement that there be a sep-
arate budget for the school resulted in
consideration of the school as a sepa-
rate enlity, frequently for the very first
time.

Of greatest significance. however, is
the fact that these funds made it pos-
sible for schools to offer a better edu-
cation for student nurses than was
possible before. Schools not meeting
standards had to employ more and
better qualified instructors and to im-
prove housing and educational facili-
ties. ;

The Division of Nurse Education
also pressed for measures which
would improve student health and
living envitonments. The division
can be credited with making sure
that student’s work weeks, including
both class and clinical experience,
did not exceed 48 hours. Before this
time, 55 to 75 hours a weck was
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not uncommon for many student
Nurses.

Weak and marginal schools created
problems, Lucile Petry Leone recalls:

We were constantly walking on a 1ight
rope between two seis of pressures . .
on one side, “Keep the standards high,”
and on the other “You can’t have sian-
dards at a time like this.”

So that I think those regulations for
the Cadet Corps could have been a lot
more stringent, bur they did tackle two
or three things such as the fear that the
hospitals would spend the money for
something besides nursing education,
and that they would continue 1o exploit
their students. . . 2

Confronted with the necessity of
salvaging as much of the nurse pro-
duction plant as possible, the DNE
consultants stimulated widespread re-
form in poor schools. In their many
conferences, both in the schools and at
the regional and national levels, they
brought together nurses, young and
old, who had a vision of better schools
and were unfretted by the dogmas,
cliches, and helplessness of the past.
They encouraged experimentation
with better arrangements of tlime,
space materials, and personnel.

Even with all this assistance, how-
ever, some schools were unable to 1m-
prove enough to qualify for funds.
Consequently, they were unable to re-
cruit students, who were drawn lo the
participating schools, and the number
of schools declined from 1,31! in 1940
to 1,190 in 1950,

The DNE played a major role in
fighting for true education for student
nurses. A marked shift in the prepara-
tion of nurses was spearheaded by
federal standards. This shift might be
characterized as moving from whal, in
1940, was generally training to what
was, in 1950, education.

Without the help of the DNE pro-
grams of the 1940s this shift would
not have occurred during the years
when hospital administrators and phy:-
sicians were emphasizing expediency,
and the idea was prevalent that pro-
fessional standards should be sus-
pended for the duration of the war,

? pERSONAL interview with Lucile Petry Leone.
San Francisco, Cahil, Oct. 28-31, 1972,
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